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FOREWORD

A new level and a new spirit of professionalism are markedly on
the rise today among State Education Agencies. They have long been
devoted to professionalism in education; and now they are developing deep
competence in professionalism in a number of areas that serve education.
One of the most significant of these serving areas is management.

In the various papers in this volume, reporting on the Regional
Interstate Project Workshop in Helena, Montana, entitled ''Management by
Objectives (Revisited),'" | find a number of definitions and descriptions
of management, and of objec:tives. ‘The reader may find one definition
more felicitous than anothar; the careful reader will be forcefuliy
struck by the common notes amonn all the definitions.

The great common note is this: goal attention is focused on the
behavior of the learner, while critical attention is directed to
evaluation of the performance of the agency.

This is most heartening. Under the discipline of management

by objective and its associated tools--goal statement, planning,

L

administration, evaluation, measurement--we are drawn to put in

clear words what we have so long believed in so deeply; that we exisL to
facilitate the desired behavioral changes in learners. U§3n9 the
discipline, we describe those desired changes with precision and in
depth. Going further, we develop measurements of performance with which
to weigh the achievement against the objective. At all times we search
our own performance, as é facilitator of the performance of the learner.
Management can, of course, do a good job or a bad job; and in evaluation,

v ask ourselves if change is required, and if so in what direction.



This question can be answered only if we have in the first instance stared
our objectives clearly, and thus the circle completas itself.

It is also heartening to note in these papers the steady insistence on
the growth of competence in local leadership. Again, this has long
been a cherished belief among State Zducation Agencies; and again, under
the new discipline, we are forced to see its centrality more clearly a%d
to work toward it with plan and purpose.

Finally, it is most heartening to see the a: ance with which
participants in the Workshop evaluated the proceedings. The summary
of the evaluation occupies only a few lines at the very end of the
volume, yet it says a great deai. |t acknowledges the presentations of
the states as worthwhile (largely because they were concrete), while
dismissing the sessions dealing 'primariiy with abstract manage—~nt
concepts'' as not. This says a lot about the professionalism of the
participants. They have mouved beyond the need for elementary discussion;
their interest now is in performance. This, ! cubmit, is the heart of
management by cbje;tivesi As State Education Agencies apply this new
professionalism both to their own performance and to the performance of
the learner, we will see a long step forward in public édu;atigﬁ;

Arthur R. 0lson, Director
Assessment and Evaluation

Colorado Department of Education
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The emerging imporiance of effective state educational leader-

ship is increasingly cvident to educdtors and interested citizens at

all levels., The Helena Workshop, entitled "Management by Object
is a response to this arca of concern, and it is
part of a continuing elfort on the part of ten :ala,tg cducation avencics
to improve 5. E, A, management capability,

The Rocky Mountain Regional Interstate Project, as it is called
} IS J E ¥

]

1%
=

is composced of high-level members from state cducation ag

the following ten states: Arizona, Colorado, Idaho, Montana, Newvada,

Oklahoma, Texas, Utah, and Wyoming. Interstate Pro-
ject activities, such as the Helena Workshop, arce funded oul of Section
505 of Titl» V of the Elementary and Secondary Education Act,
Assugpested in the title "Management by Objectives (Revisited),”’
the Project has dealt with the topic prior to the Helena Wm*lishég.
Over the last two years alone the Project has held a number of worl:-
shops that have deall directly with management-rel ated activities at
the S. £, A. level. Topics of previous wnrkahgpg have included manage-

ment by objectives, linear programming for educational systems, sys-

g

tems analysis in education, performance contracting, communications
and public relations.

In a sense, the "M, B, O. Revisited" Workshop has placed into



perspective earlier workshop efforts. ’T:he focus of the Workshop was
really "Management of State Education Agencies: Past, Present, and
Future, "

It is, of course, not possible to report accurately the substance
of the numerous in-depth discussion sessions that took place during
the workshop. The major presentations which are included in this
report do, however, provide the reader with a representative ?icttlfg
of the content of the workshop. More important, they provide the

reader with a reasonably concise notion of the rapid emergence and

sophisticated development of S. E. A. management.

The first presentation, by Ray Klawuhn of the American Manage-
ment Association, presents a conceptual 'umbrella" of management.
The six fundamental activities of management presented by him de-

SCL.i2 in general terms much of what top-level S, E. A. personnel are

iamework within which to view

iy

doing. Ray's presentation provides a
many activities of state education agencies, including previous activi-
ties of the Rocky Mountain Interstate Project,

The second presentation recorded in this repot provides a con-
cise, yet thorough, description of the evolution and present state of
5. E. A, management in Nevada. This presentation is actually made in
three parts., A first-hand perspective of the development of the 5. E. A.

in Nevada was presented by Dr. Burnell Larson, Superintendent of




O

ERIC

Aruitoxt provided by Eic:

Public Insfruction,  Many of nis remarvks aboul Nevada applied fo other

states represented at the Workshop.

The scecond part of the Nevada presentation focused upon current

management activities in the S. E. A. in Nevada, and especially the ef-

forts in planning and cvaluation. James Kiley dealt with determination

ﬁl".

cf goals and ghjectivec: In the third part of the Nevada presentation,

Kay Palmer described now L. E. A, 's were involved in the objective-
setling process,

Taken topether, the three parts of the Nevada presentation make
up a very insiructive "case study" of 5. E. A, management. As indi-
cated in the evaluation of the Workshop, most participants felt that

there were many paris of the "Nevada “asc' that applied to their own

repres entatives from Nevada d=alt laro ly with ob tfive=-selting, QOkla-
homa focuscd on records and information management, and Texas

focused on manapgement assessment activities.
Included at the end of this report are:

management by

(1) state-by-state lists of '"'next steps" regarding
objectives;

(2) a2 summary of the workshop evaluat:on; and

(3) the roster of participants in the conference.
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order 1o balance such reactions, we

and repression {rom above in

ake a deeper look at the root con-

Simply stated, management is getting things dene through other

people. As a function, it includes all the activities used to determine

which '"things' and to move "other people'" toward their achievemen:,

More importantly, it is a unity concept; that is, it calls upon its

imuliarneous and integrated attention

;

to all of its various activities. These activities have been somewhat
arbitrarily categorized as decision-making,planning, organizing, .con-
trolling the organizational entity at hawd, Their role is to direct

group action in a manner that maximizes result achieved in relation to

E TCE patéﬂﬁal of all the resources emploved.
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ough sophistication may

it is not a requirement of the management

by objectives "system' per se.
Having said all that, the simplicity of MBO certainly seems com-
pelling enough., So much so, in fact, that many well- intentioned groups

frequently doom themselves to [rustration and failure by promptly dedi-
caring themselves to writing objectives--even to rhe point of PERT
charting the path to some of them. Their error is to overiook the fact
that the passion for objectives is only a part of the total unity ccncept

activilics

hough it is

t is not prior
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of management; nor can it be carried

out in a vacuum. On the coantrarv, our experience has shown that there
are six universal st eps fundamental to managing by objectives:

l. A Concept
responsibility within the orgai
Q
)

nization.

Institutions cannot make a
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difference in our societly as
form, they must be guided by a concept rship which is specific
enouph to be universally understood and accepted. Many of our insti-

T men who lack

tutions are in da
the confidence to lead. To the extent that an organization shares that

t must assess and act on its very real need lor leader=

e

comimon peril

ship.

lishment of a Decision-Ms

Pl

sions slould be made in an organization, We have already

M

of how de

vole 15 to realize the potential of h]%

e that a manager'

As 1llusirated in the chari

below, these two elem rough a decision-making
1 procedure throuuh

al

process. The praocess
which the broad purpose of the organization is translated into state-

ic results desired, appropriate quantities of resource:

are allocated to the achievement of each specific result, and policies
and operating procedures are established. The effectiveness and ef-

tional to the ef

ficiency of the entire organization will be proport fective-

ness of this process.

Results

h ¢sources
ln’na Time
Money i Quantity
Personnel Quality
_Authority ) , , o
Dacision-
Making
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Criteria for Effectiveness of Decision=Making

l.  There is clearly defined responsibility for bringing
decisions into being.
2. Decisions are, or can be, produced on a timely basis,

3. There is a predetermined means of resolving conflict.

4. There are established limits of authority for each
person in the organization which specify tghe, kinds,
nature and scope of decisions the individual can or
cannot make.

5. [Established procedures which specify the recommended
or required participants in the decision-makiang process
and the role of each, i.e. - initiation, recommendation,
approval, veto, review, etc,

6. ' Balance is maintained between responsibility for results
and authority for making decisions within the organiza-
tion.

Only when Criterion Number 1 has been met, can any management system
begin to fum;i:ii:;n. The remainder of the criteria can be satisfied as the

managerial system is developed,

3. Definition of Results Desired - Decisions specifying the mea-

surable results which, when achieved, will constitule success for the
organization, Clear and guiding statements should be made specifying

the fundamental mission the group wishes to achieve, the areas of per-




O

ERIC

Aruitoxt provided by Eic:

formance which are critical te their success and survival, and the inte-
rim results which are required to accomplisl. the mission, Naturally,
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point, against the backdrop already develope, that a group should decide
what to do Monday morning., It is here that process becomes important -
CPM, activity matrices, linéar-pragfann’ning, all may lend a hand in
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5. Individual Accountability - Identification of who is to perform

what tasks within what parameters~-time, cost ethics, etc. Sanctions
and rewards imposed by the system should be linked to an individual's
performance standards, making cach member of the organization respon-

sible and accountable [or some results which are mutually valued by the
subordinate and his supervisor. As individual accountability is impos-

sible in the abscnce of clearly defined standards of performance, so is
institutional aceountability to board or citizen a fiction without the focus
of a plan derived from an organization managed by objectives.

6. Control - Monitoring of performance and modific

u-d .
e
oy

resource application to keep the erganization moving teward the achieve-

ment of its resalts, We are all painfully aware of the millions of dollars
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"HISTUCRICAL BACKGROUND"

Mr. Furell Larson, Superinte
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Nevada Department of Education
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ive persons per square mile, had but one

fhien the Lincoln administration took Lthe relns of ofrice, several

eongressisngl leaders were already suggesting statehood for the Nevada

itoery. Gold and silver were needed to ralse and equip federal

troops and pro-Unicn votes were badly needed in both the Senate

il

and the House of Representatlves. Congress approved the first enabling

acl four statshond. The Territorial voter
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posed coLstitution. In February, 164, another oenabling ac

This time, the new state constitution was approved. The Territorial

Legislature sent a certification of Nevada's louyalty--the first

message sent over Lhe Western Union Telegraph Company's new trasos-

continental wire--and President Lincoln proclalmed Nevada's stobohood
on Uotoher 51, 1864,

The Cunstilution adopted Ly Nevada in 1864 did nob aclually

provide for a Stote Department of BEducatiosn but it did stale that

Lhe people would el a superintendent of public instruction for

d Lwo-year teom.
O
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Lo dictate, botween beginning vears
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the State Superintendent of Public Instruction and one elected represent-

ative from each «7 the five educaticvnal zrvision districts.

Superinlendent's reports from 1932 to 19950 show no major

i
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chiunges occuring in the State Department, but during the school ¥

105%-5%9, & very real change did occur. Thls change resulbwd from

Survey Commitlos,

rocsmmendationg mades by Bl

by Governdr Charles Russell in the summer of 1953, The Committee

letod of 24 prominent Nevada citizens representing all geographical

arcss of Lhe state. The group met in Carson Clty on Novembor 5, 1993,

nd was given lwo specific responsipbilities hy the Governor: First,
to lnvestigate the financlal congition of the schools Lhroughout the

state and, upon the hasis «f such inv mmend as Lo whether

session of the Leglslature was necessary: second, to TAXTY

o
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b

on a survey of school conditions during 1954 and report the results

of thelr survey in the 1955 Session of the Leglslature. At the second
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meeting of the entire committee, a resolubion was presented, calling

session of the Legislature to conslder urgent school
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The Legislature met in special session in the Spring of 1954, and

uthorized the Governor to appoint a fact-finding committee.and provided
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purpese. Upon the recommendation of
Governor's School Committee assigned that responsibility to the Genrge

Peabody College for Teachers in Nashville, Tennessee. Al the same time,

UJ‘

ndicated that a written report of the rasulis

B
fmin
-

the Legislature of 1954

of the investigation should be made to the Governer not later than

January 1%, i9%5, From March Lo December of 1954, a survey team moved
into the state with eleven members, headed by W. D. McClurkin, director
uf the Division of Survey and Fleld Services, George Peahbody College.

The survey staff visited an extensive number of schools before the enad
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confer=nces wilh parents, teachers and other citlzens, and analysis of

recommendations late in the Fall of 1954. These recommendations went

ta the State School Committee. The Peabo

“:L

1y survey report, under the
Litle "Public Education in Nevada", was adopted hy the Governor's Com=
mittee with minor alterations. A feature of the reporf which the
Governor's Commitiee especially favored was that whereas in Lhe past

there had been several superi.atendents of schools in the county, there

t the

T

=Nt the

‘L..l

would henceforth be but one. It was also immediately ovide

Peabody report calling for basic foundation funds would demand additional

expenditures. The Stale svught a scurce of income and settled on the

introduzt .on of the 2-cent sales tax. The Peabody survey, however, pro-

vided not only for a new wmethod of distribuling state funds but also

far-reaching changes in stale scheol administration. After ninety-two

years of "local" schuol districi. when as many as six kinds of districts

o

vations in the schools, numerous
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were recognized by law and allowed
and Lo exist with bul three, Nevada was now ito have seventecn county-

wide school districts, each with ite own administrative unit. This

eliminated approximately 18% local scheol districts. The law stipulated
that county superintendenis be appointed by county boards of school trus-

tee and, greatly simplified Nevada school administration by making

county-wide school districts directly resnonsible Lo

ment and eliminating intermediate schoel officials in Nevada.

atlon, recommending

=termine

I

b

consist of identical membership with the power to o

who should teach and what should be taught.

d. superinlend -t of the
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ounty

or dlstrict high school when Lhere were ten teachers employed and an

nt with a like number of teachers. Twoe
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rely different philoscphies of education might exist in the same
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ravhical areua--one pertaining to Lhe se condary school and one to the
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W
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elementary. Similarly, secondary and elementary education were financ~d

[

by entirely different methods. Henceforth, there would be but one
board of educaticn, one sunerintendent of schools In an enlire Nevada
county, and one methed of financing education.

One of the most inleresting and curious changes brought about by

g

F the Nevada State

m
‘I"W

the School Code of 1956, was Lhe legal recognition o
Department of Education. The document begins, "A state department of

ite

fat)
‘rD

)

>ducation is hereby created. Uver a perlod of years, as the st

L]

nd d

o
o
)

superintendency had developed and as various supervisors puties

had been added to the department, the agency had grown, out of necessity,

but with no legal basis.

10



The d ive actlon of the 1955-56 Legislature in reorganizing
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and consolidating schocl districls and in providing resoluticen and credence
te the Ztate Department of Education had far-reaching and sometimes
traumatic consequences which have not entirely died down, even to Lhis

day. Such action, howzver, did indeced set the stage for the
hat were to follow, not only in the school systems but in the State

Department of Education. The creation of the Western State

Project in January of 1962, funded by the Ford Foundation,
five cocperating state educalicnal agencies comnitted to the improve-
ment of education programs in small rural communitieces,gave the Nevada

Siate Department of Educatic for the Ffirst time, insight into working
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her states in solving problems of ecommon concern

R
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relationships with o

gning Education For The
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and heritage. The eight-state yroject, "De
Fulure,"was of significant additisnal influence on the development and
icvada Slale Department of Education. Arizona,

Colorade, [daho, Montana, Nevada, New Mexico, Utah and Wysming entercd

L

into an agreement in this preject te cooperate in improving and

strengthening 1éﬂdﬁr5hlp of state educallion agencles to assurc Lhe kind

and quality of education that will be essential for the future.
Paramount in all of this, however, was an emgiging comprehenslon

that state departments of education needed to respond more manifestly
Lo lmpending changes. The old growth patterns which had been responsive

tv pressures rather Lhan Lo assessed needs were no longer germane since

=nt that planning was esscntial, that the
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C
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o
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it was now
structure of the department must nol only lend itself Lo Lhe develop-

ment of such planning but be flexible Lo meet and command new requirements.

O
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were commlissioned te undertake an extenslve recorganization study of the

Department of Education. The study was completed in

nds for educaticn in Nevada adulinistered through the Depart-

evaluation of th- educational programs. There was, Lhen, an almost

1

“tise in planning, management and ovaluation at

Lhe state and local levels.

September of 1956 came at

My apneintment as suwerintendent in

4 Lime when not only the U. S. Uffice o7 Education and the Congress werc

making additional demands on the State Department of Educatinn, but

e
e
-
i

State Leglslature, alse, was luoking to the Department for leadership.
in December, 1966, the new organizational pattern of the Nevada
Slate Department of Education was presented to the State Board. As SXPICs-

sed in the proposals, the philosophy of the reorganization plan was that

form should follow function and that the slructure must be basically

In the state as they developed. The 1oles of consultlants and supervisors
werc changed from "specialists
departmenlal task forces was instituted Lo assure communication and

coordination. A superintendeni's Cabinet and a Department's Planning

U_.

Councll were established to defin. dEaisimnsmnking levels of the management

and middle=-management staff of the Dupanm‘HL

A statement of belief or philosophy for | s2partment of Education

statementl, while bricf, provides a conslistent

VL,‘J‘

was also developed. Thi

:

philosophical basis and it 1s fundamental Lo hoth the reorganization and

]:Rjkj the development of the Department. [t.also gives crodunce and purpese

Aruitoxt provided by Eic:
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organization and Nevada State peard of Education inlent.

Lo Department org
Early in 1967, the lotal reorganization plan was accented in principl
by the State Board or Education. The Superintendent, aleng with his

Cablnet and Council, was charged with the implementation of

structure essentlially the same as that recommended in the study. Func-

<
[
—
‘L”

tional specifications were drawn for staff positlions at all le

In addition to the development of the philosophy and the restructurin

of the organizational pattern of the Department, it became evident that

"%]
il
"'J.Jw
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[
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[
L]
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there was neec ar stutement of direction for total ecducation in

Nevada. The assessment of present educational pracllices, the reaffir-
maticn of needed change and the develupment of concrete exemplars for

“ion was to

pa

i

move forward on all fronts. The Dopartment of Educatisn's Tesponse wa

H

a document entitled, "Planning Education for Nevada's Growth - A Maste
Plan”

Ihe need for a comprehensive plan of education was also identifiocd

Session of the Nevada State Legislature, which directed the
Departmenl to develop a comprehensive statewide plan for education which

would provide the Leglslators with information about education's impact,

its evaluation and the lmnlications for needed changes in the '70's.
Total staff of the Depariment of Education participated in the
development of this Master Plan--a two-volume publicatian of some 550

pages with accompanying filmstrip, which detailed a planned program
for edication toward which total resources of the Department should be

committed. It supporls the assumption that the elements of the design

£s:  curriculum, finance, organization

\H‘
e

should include four major calegn

and facilitles.

\[”
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Lt ism which rather ilect Loy

duplls--a common and significant elwient which

Nes applicaticn cveryyhe

posltions which formerly possible under the varlous interprebations

irical prourams. This new plan of state ach

&
e
==

the "Nevada Plan", also required the Department Lo evaluate educational

prograns conducted by Lhe seventcen county school districls snd authori:

that funds conld be withheld from those districts if standards were nnt

calblion had gone

wis an incressing neod for -lung-range nlanning and for Lhe

boclear-cul missions, guals and the Departmenl's cperation.
LL is believed that all of the offorts axpendad during Lhe years 1944

through 1959 were leading pventually toward this capability hut never
had there beoen sufficient funding to place responsibili Lty for long-range
planning or any of ils related components, such as management and cval-
vation. Yet the demands for assessment of needs and evaluation of

competencies were becoming more and mere apparent, purticularly as

o

for the various federal programs. Accor

ngly,

nducted by the University of Nevada

4 major assessmnent wa

o
<
W
i
-}

after g State Departmenl. task force seb the paramecters for such an

assessment and had shown its requisite component s,

ERIC
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Lo relate this comprehensive nlanning capabllity 1o the Master Plan.

This paper also

o lmportance of assessment-ovaluaticen and

In 1970, Lhe Department "Needs Assessment™ task force completed

Fhe speciflcations fuer a "Concoptual

=nl was 1o determine what

= "

most critical elducational needs of Nevada. The assessmont

further reinforced the need for comprehensive piannine

fhe varilous c.ov.pts of planning and their appii to eduecation in

Hevada.

The Planning and Evaluation it in the Nevada State Department of

Education was accordingly Installed as an intogmi!l comporient of the

Demartment and alven division status withe the direclar assumlng Litle

of Assaciate Superintondunl. This division was given entily and

operable on November 7, 1970, Its

a permanent planning and evaluation capabllity in Lhe Nevada Slate

ch this division has accompiished 1ts purpasc, you

lves after hearing the presentatlon by Mr. Klley

ERIC
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Mr. Loarson has provided an excellent
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Prioe Hevioda Lepartment of Bducallon estab

ning and Evaluaticn in iivember, 1970, and charos

for developing o systemailc and comprehensive

Lion model and an oducational

planning model . 4 needs a

management informatlon system mode!. The haslc requirement assioned

(R

i TRE oasY e - P L E " R
B Divislen was Lhoet aill of Lhe mode

peent L unte lts nrogroms and services on Lhe pasis of Lhe aifect
.

thuse programs and services heve on the ohlldren of Lhe

staff of the Planning and Evaluation Divisi-on

Y
for
4 b + =t e 4 e
tho relatl ameng Lne

from the b

the Divislon would affect every individual in the Depariment. Thus,

to minimize disruption, Division stafi carefully reviewed all past

CCOME

lishmente ana current programs of the Department that could
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studics,

These Lw: nrouns

snd Eva inn11-n Division has consistuntiy t.

QI ouUn ara
sft Assistant
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Cablinet and Council to Lo
TREUTS Conlinuols CoMmunicat.on and Lo obtain approval for the
i lement n oo activities.

During the first tw: nths of operation it became apparent Lo

planning model had to be conceptualized

the cverall structure and direction for

Lt

fell Lhav evaluation, needs assessment,

ERIC

s 15

as a first priority to provide

future efforts. Staff

I=iw

nformation systems, etc. ,



O

ERIC

Aruitoxt provided by Eic:

were all elements of comprehensive planning and that any effort

to develon medels for the eclements in isolatlion of 5 total structure

would be deomed to F
Since cur comprehensive planning mode! is based on a goal and

.
i

R

e

f hac

=t

L

saning and Evaluatien Division

archy, Lhe P

and aguidelines to deflne and describe the reguire-

kind of goal
All partsof the hilerarchy

are very precisely defined and users of the cemprehensive planning

the definitions nrovided. We have used many of the

Pt = R
L5 jusi

definwd them. A goal is an end teward which an agency performs werk

jen=ral rather than

gquantifisbile.

specify time nor oulpul

concertual Leed the Deparo-

Yihent Lhe comprehensive nlanning mode

+

af Education had et aned

and adoptlon of goals be

ary elements ~f the model <ould

Planning and Evaluation Division staff conducted a rather
thorough review of past and present efforts to develaop educational
goals and discovered that substantial rescurces had been invested by

ny institutions in an attempt to define and validate goals. GStaff

=
bt
pt

also noticed that the geal statements produced by the various

institutions were very &imller. We debaled the Je

sirabilicy of replicating
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S0 the writien philosophy of

and the Master Plan for Eaucation in Nevada. The ten goals wers o
sunted the Council, Cabinetl ond Stale f for

it wags no aL we werse

wotild enable

ind nroducis have on the public schonl children

in the Stale of Nevada. The ten common goale that were

Lty as none of the goal statements

agency
any other instiiutional purpuse. All ten «f the goals add

hehavior,
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e ot lowing six eloments:

bohavior: (21 What behavier

Lring apeul L spocified

s

As ol Lhis dale we have

ading and arithmeiic.
archy we conducled workshops

school district in Lhe

asscesment

(i) Wihe witl

Lor b messnrad: (D) What

eV ior:
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level and Lhe conblent areas

al the workshops the
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R vhoWe Love duvelopged g Deasonable system and sre contiloent
R itow

nresantiy In

ment and up-dating phase of the program. Or.

Palmer will describe Lhis.hierarchy in as Lt relates to the

major theme of Lhe conference - "Management By Objectives.” I have

attempted Lo describe our conceptual framework for a planning system
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"WORK ING WITH LOCAL EDUCATION AGENCES"

"

Mr. Kay Palmer, Director, EMIS
Planning and Evaluation
Nevada Department of Education

L=

In our training sessions we went into the elements of what process
objectives are. We explained to the staff that each process objective
written must contain each of these elements: (1) what specific activity
is to be conducted; (2) who is responsible, what person or group may

responsible, for the activity; (3) the amount of time that would

b

il
[

be required to complete it; and then (4) what specific tangible out-
come will result from the completion of the activity.

There is, understandably, quite a variety of gquality in the frocess
objectives that were developed. Some are excellent; some, the majority,
are pretty good; and of a few the quality is abysmally low.

We tried to show people the relationships between goals and
objectives, the interrelationships among the three things: goals,
process objectives, and performance objectives. We é]sa asked them to
attempt to relate the process objectives that they were going to write
to oncor more of the stated goals that Jim mentioned had been adopted
for the State of Nevada. We gave them a work form on which they were
to identify and then enumerate each of these four elemants of ‘a process

objective.

24



We found it very difficult in some cases for these people 1o
establish these relationships, because our goals were entirely a learner-
oriented thing, and here were people performing functions, conduct ing
activities, writing objectives for things in which the relationship -
betwean that and any kind of learner goal were rather vague and
difficult to establish at first.

We also asked them to not only identify a stated goal, but to
come down to the division level and establish goals for the division,
and thop write their process objectives in relationship to these
division goals.

After a half-day orientation process, we then broke the group,
our staeff, into small groups according to their areas of interest.
Usually branches got together, sometimes divisions, depending upon the
size, and they sat down for abaut-twa and a half days to actually write
their process objectives which covered all of the activities that they
were engaged in. The consultants that we employed circulated among
these people and gave them assistance along the line.

We asked them to write these objectives from March '71 to June 72,
They went to work and wrote for two and a half days. After this they
were given a week in which to complete at their desks anything that
they hadn't been able to accomplish during those two and a half days.

We then took these and forwarded all of the process objectives
to our consultants. They went through these and critiqued them, not
for appropriateness of what someone is doing, but simply for format.
They went through them to insure that each of them contained each of

these four elements.

[l
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The eonsultants thea cetie bach to the Stdalte Department afier they
had an opportunity to critigue these objectives, and sat down with
cach member of the staf! for a briel tine to discuss with each staff
member his own process objectives, and to try to again strengthen them
a little bit. The consultants then went back, grouped the objectives
together by unit according to division or state goal, put them in a

loose-leaf binder, and then sent them back to us.

o]
0

We purchased a hundred copies of the combined objectives. Each

smember of the staff is to get one. We then circulated this document to

the Cabinet and to the Council for editing. Ve asked these people to
qo thﬁ@ugH these carefully with the appropriate staff to determine |
whetheti or not they were appropriate, whether or not these Dbjectiveé
accurately reflected the activities of the particular unit. We asked
them to check to sce whether or not there were gaps that had been over-
looked in the activities of an individual, again attempting to strengthen
the objectives.

Finally, | sﬁagld say something about monitoring process Dbjectigeéi
This is one of the most impurtant aspects of the whole process, because
without monitoring we really have nothing. Unless we can devise som=z
kind of system, and we have not vet devised such a system, whereby we
can continually keep in touch with these process ohjectives--to determine
which ones are being met, which ones are n@tvbeing met, what other kinds
of resources have to be channeled and focused in certain areas in order
for process objectives to be met--as we go along, this whole process will
be rather futile. If we can, and we're sure that we can, devise a

monitoring system that will answer these questions Tor us at the time



that we want them answered, we think it can be one of the most marvelous
management tools that we can imagine. We are vary;cptimigtic about this
entire approach, we are very hopeful that its benefits will be felt on
the individual level as a means of self-direction in terms of a state-
wide effort. We are hopeful that this process will be a means by which
units within the State Department will be given direction, again
coordinated with state-wide effort and supported by individual activities,
and we are hopeful that our State Department as a whole will, tnrough
this process, be able to Tunction more effectively, more efficiently,

and with a more unifiedpurpose perhaps than we have ever heen able to

before,




The stage for developing a records and information management
system was set by the newly elected State Superintendent of Education
in Oklahoma. One of the planks in his campaign platform was a pro-
mise to reduce the paperwork required of people in education. The

clection promise has taken the form of a systematic and thorough ana-
lysis of current records and information in Oklahoma,

A cursory examination of records revealed that school districts
had to submit over five inches of reports (o the State Department of
Education in a year! There were 337 separate data gathering forms,

or about two forms for every school dav!

A special task force was created to deal specifically with this
ponderous requirement placed on school districts by the State Depart-
ment. The purpose of the task force -vas simply: '"to provide for the
control of reporting data to and from the State Department of Educa-

tion, assure the data are necessary, and assure the data may be used

efficiently and effectively.'

ERIC
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The three general goals ¢f the task force were as follows:
|. Cooperatively develop a reporting and information system

to improve education in Oklahoma.

I

Contribute to the strengthening of local leadership.
3. Promote departmental staff growth through exposure to
the multi-dimensional educational problem of reporting
and information systems.
The task force was given additional guidance through the estab-
lishment of four specific objectives by the Superintendent.
The specific obj -tives of the task force included the following:
To inventory and categorize existing report:;
To eliminate all duplicated data elaments on L.E.A, reports,
éTé develop a report format that will insure rapid and efficient
completion by the L.E.A., and expenditicous input into the com-
puter or other analysis system;
To enhance timely dissemination of data to the user.
These objectives applied to all reports prepared by L.E.A.'s
or County Superintendents' Offices for the State Department of Educa-
tion and all raeports prepared by the Department for outside agencies.
All personnel in all divisions of the State Department of Education
were }espansibia for cooperation with the task force designing the new
system,
The task force was appointed by the State Superintendent and the

Deputy and steered by the Advisory Committee (consisting of Assistant Superinten-

29
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dents). The linkage of appropriate personnel to the task force is
depicted on the following page.

The general strategy of the task force includes a wide range of
activities, A systems analyst and graduate student were brought in
to analyze the system. They compiled over 14, 000 separate data items
in the 337 forms. They then developed forms to be uscd to ascertain

. data requirements.

One f!@rrn was used ta record the -%ﬁ(f-:"wﬁf‘ Linds of information
about cach of the 337 data gathering forms usce by the State Depart-
ment of Education, Each division answered the following questions

about cach forni it issucd:

I. Which L, E. A.'s submit the reports?
2. Why should the report continue to be used? (Answering

this question requires a precise explanation of the con-
tent and why il is required.)

Is any part of this form required by law? (If so, which

L]
]

part(s)?)
4, Does this form ask for any data not used by your divi-
sion? {If so, which paris?)

How oftepn are the forms submitted and, specifically,

(&)

when?
6. Whieh S, &, A, divisions receive this form?

7. Which S, E. A, divisions will actually usc the data?

ERIC
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1. What does the question actnally ask for?

2. Who requires this data and why? (e.g., S.E.A., L.E.A.,

3. What date must this data be in the hands of each re-
ceiver?

4. What is the last possible date this data can be available?

5. "What is the carliest possible date this data can be col-
lected?

6. FHow would you classify this data: "ecrucial', '"not essen-

tial', or "not sure''?

After these two forms were developed a very extensive set of -
interviews was sel up with S, E. A, personnel, Twentv (wo separate

groups ol S, K. A, personnc] met with the task force to discuss their

rms. PFach meeting lasted between one and five days,

i
-
Wi
n):’h
"
Lo
e

The large number of groups (and forms) involved indicate the
comprehensive nature of the entire project. S.E. A, staff from the

as wore involved in the interviews:

,4
"
e

following a

. Instruction
Personnel

. Certification

. Foreipn Language
. Indian Education

i al Auditing

inance
. ‘ansportation

ERIC
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. Special Education

. School Plant

Texibooks

. School Lunch

. Safety Education

. U.S.E.A. Titles i, 11, III, V
. Migrant Education

. Cuidance

. N.D.E.A, Title II1

. Adult Basic Education

N Evaluation

d

After this extensive sct of interviews, the task force ddévelop
3 T

q:':p

a matrix of people in divisions and data requirements, i,e,, '"Who

Wl

really necds whatl data?'" Then the task force had to determine answers

to the following set of questions for cach data item:
1, Iz the dataavailable Lo the school districts, i.e., can
it be gathered cconomically by them?

2, To what extent is the data reliable, meaningful, current,

and useiul?

vl

To what extent does the form for recording the data

W

comply with accepted record keeping systems of other

S.E,A.'s, U.S5,0.E,, and related organizations?

]

Once non-essential data items were eliminated, the information

i

i

requirements were re-analyzed in terms of required reporting times.

The data broke into three gencral reporting time categorie

[
il

e

1. Beginning or fall reporting system,

2. End or spring reporting system. .

[’

Other reporting system.

L
fud



in;additian, data were divided into '‘content'' categories, e.g., per-
sonnel, finance.

The progress of the task force to date is best represented by
the following drawing. The task force has developed a data base that
is required for the efficient operation of 5.E,A. programs, The
content of the work file where data is stored and retrieved is deter-
mined by the data féqgir&mEﬁts cf £hé S.E.A. programs.,

At the same time that the ''new' work file was being developed,
existing reports supply data for existing programs, and the data from
these forms is stored in the work file. The work file supplies rele-
vant information for existing programs at the S.E.A level, allowing
S.E.A, programs to prepare existing rgp@ft5; These same existing
S.E.A. programs in turn generate data which is fed into the work file.

The ”F}ﬁished product'' will amount to a relatively compact and
efficiently centralized information center depicted on the following
page. Activities of the 5§.E.A., divisions and of L.E.A.'s which require
large-scale data handling will be increasingly coordinated.

Before the charge to the task force is completed, it will have
had to design the general information system, develop the master data
base design (including updating), and design the new information forms
that will be used. 0Once the forms get designed, the State Départmeﬁt

of Education wil! conduct a series of workshops to acquaint school

34
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districis with the new system.
After this is done, the system will be piloted into school districts

rall number

m
DI‘

before full-scale operation. In addition to reducing the

and complexity of forms the 1. E. A 's have to fill out, the S5.E. A,
hopes to pre-print as much "identification' data as possible on the new

forms. This will reduce even more the burden of filling out forms.

The next big conceptual step in the improvement of the informa-

'I"

tion system goes beyond the mere reduction of the number of forms,

as complex as that task is. The next step involves an evaluation of the
rery decisions made in the State Department of Education. This defi-

nitely goes beyond determining information requirements for existing
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"DEVELOPING A STATE-LEVEL MANAGEMENT ASSESSMENT SYSTEM"

Background

The managsment system of any state education agency is a

‘EL

complex organism. The management assessment system describec

pelow is a way Lo examlne the management system of state educ
agencies. More precisely, it is a system, or sel of procedur
which will enable executive management in an S.E.A. to determ
how effectlively 1t ie nerforming its role of managing the ofFf
the whole agency in its pursult of the results it Is striving

be traced back tc seéveral sources. Over Lhe past several yea:
there has been &« growing interest in the rule of state educatl
cles as educallonal lecders, as evidenced by funding of E.S.E

and E.S.E.A. I[II. Large categorical program dcllars have bheen

apprupriated by Coungress as well as by state legislatures to

ministered through S.E.A.'s.
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of the state education agencies became a toplc of concer

terms of assessing its present status and providing possibilit
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strengthen its effectivencss. PBased in large part on the sel of

developments described above, the U. S. Office of Educaileon entered

participation of Washinglon and Colorado, to develop a specific set
of procedurcs to assess Lhe cffectiveness of management and to pro-

schoal
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duce evaluative information which may bhe used by clilef sLate

cfficers who choose to imorove the management of their S.E.A.'s.

{(the local schools).

tons which, in turn, influence

[

. Werking with

or assist the lecal schools (teacher training

institutions,
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intermediate units, other stale agencies).
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(the state legislature, U.S.0.E.).

~ping and administering the S.E.A.'s own instibu-

tional

abllity Lo carry aul the abuwe three.

The drawing on the following page illustrates ihis relatisnship.
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Much of the effort of the S.E.A. is Ilnvested in the first of Llhese
four streams--working with the local schools as institutions which

L_J\
e

carry out the educational program of. the state. These efforts consist

of specific operations which may be viewed as sxpressions nf six

principal modes which the S.E.A. has at
! ; .
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ns link the S.ELA. with other institutions

cperation performed by the S.E.A. may constitute an interaclion with

institutions other than local schools=-such as intermediate inits
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other agencies of state government, the legislature, the U.5.0.

olher federal agencles, higher education institution.. the public,
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private foundations, etc. In other cases an operation under one of
these functions may be performed as an interaction among two or
more units within the 5. E, A. itself. Thus, cach of the six functions
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Another important distinction to be made among the operations

which make up cach of the six functlions is thal some operalions are

of an active or initiating type, while others are of a passive or res-
ponding nature. The aclive operations conslitufe actions taken or

work performed; the passive operations are more in the nature of

becoming aware, receiving documents, etc.

The 5. E. A, seeks to achieve certain stipulated outcomes among

learners, among educatlional institutions, among other institutions
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In order to pursue these stipulated ou mes, the 5, I, Pe

worlk, This work consists of specific operations which are expressions

of the six functions at the disposal of the S. E. A. outlined above. These

specific operations are many and varied, and are assigned differen-

o

tially to different administrative units of the S. B, A. If the S.E.A. is

to be regarded as an organization, these operations st be arranged

in a consciously designed, integrated pattern through which the total
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organization is most likely to effectively and efficiently p

outcomes it has stipulated. The definition of administrative units

must be such that desired outcomes and operations can be assigned
to them with ease. This designing and patterning of outcomes, ad-
ministrative units, and operations is the principal responsibility of

management.
The S. E., A,, then, is an institution with responsibility for

managing a larger system of public education which is composed of

numerous institutions. Thus there are two levels of management

which must be considered:

1.  The mianagement and direction of the educational

institutions and related support systems,
2. The management and direction of the SEA itself as
as an institution charged with responsibility for

the abao

The Management Assessment System for S, E, A.'s under devel-

opment here is concerned with the latter of these. And the manage-

ment performance is defined as the articulation of desired outs,

the design and assignment of work to achicvc thiese outcomes, the
budgeting of resources to support the worlk, the evaluation of effect-

iveness and efficiency of the work with regard to the outcomes pro-

duced, and the replanning ol outcomes and work assignments accovd-

ing to evaluative findinps,
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It is the "wheel within a wheel' notion, as shown below.

Mgmt.

of
SIEA

STATEWIDE SYSTEM
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It is proffered, then, that management of an 5. E. A, is not the

nance of operational work elements, but is the design and
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‘he total pattern of work elements in the scrvice of speci-

ol

fied outcomes. Accordingly, we may describe manag ment as con-

sisting of the following:

Plan
. . Determining the outcomes to be sought in terms of
learner development, local school improvement,

and conditions required to permit these outcomes

to be achieved.

' . Determining the tasks or Gpg rations which the 8EA
must perform to attain thesc outcomes, and assign-
ing these to administrative units.

nanpower, time, money) to
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the administrative units required to perform these

Ascertaining whether the assigned tasks are being

carried out according to plan,

“ Ascertaining the degree to which the outcomes are

being achieved.

Revising the desired outcomes, the nature of the
work to be performed, the structure of administra-
tive units, and the assignment of work elements to
administrative units on the basis of evaluative

information.
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The drawing below shows the looping relationships of these

management behaviors.

Thus it is through the processes of planning (which includes

goal setting, policy formulation, and research and development),

internal administration (including internal budgeting and information

[low), and evaluation that manapgement of an 5. F. A. sets in motion
an arrangement of operations under the six functions t{o achieve its
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stated oulcomes regarding the directi

education.

What Management Assessment Is

Management may do a geod job or a poor job of setting direc-
tiens or outcomes, determining work to be performed, assigning
work elements, structuring the resource units of the SEA to perform
this work, budgeting, az,d‘ :valuating both product and process, The

quality of management's perf ormance of these responsibilities is the

L7



subject of management assessment. This must be clearly differen-
tiated from the evaluation of the performance of work by operatives

fthe 5. 5. A, and their results in terms of intended outcomes. The

U

Management Assessment System is focused upon the assessment of

management performance, not upon the assessment by management
of work performed by administrative units. The single purpose of

conducting management assessment is to praovide the manager with

information useful to him in determining whether the performance of

management of the 5. £, A, should be changed, and, if so, in what

directions. The primary responsibility for assessing the quality of.
management performance rests with the manager himsell, and the

process of assessing it should be conducted by him or under his direct

things
1. Formulate the assessir nt qur:stmns which will
produce the evaluative information needed to judge
the quihty of manager 11311t performance,
2. Describe the results of management behavior in
terms of
a. articulation of desired outcomes for the
S.E.A.;
L, determination and distribution of work
elements (tasks);
¢. design of organizational structure of ad-
ministrative units to carry out work;
d. allocation of resources to administrative
units to support work;
e. evaluative information produced about the
above four, and use of that information
to change management behavior.
o
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3. Describe the actions taken by management to

produce these resulls,

FEnable the manager to identify ways in which

PRl

miins

ement may be changed to improve the
quality of its results and the effectiveness of

its performance,

The broad management assesgiment questions will be:

l.  Does management perform this behavior?
Z. How is it-<done?

3. How well is il dene ?
a) in reference to standard practice?
b) 5 tha effects achieved?
4, Doecs management have methods to ascertiain

questions 1, 2, and

As

it
I

more spoecific questions which are appropriate to the hehavior and to

the function under consideration.

More specific management assessment questions include
1. Planning: Outcomes, task, and resource allo-
cation

ement do this?
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. Are broad outcome statements (tasks,
resource allocations) that the 5. E. A,
is attempting to achieve specified in
writing ?

Are the outcomes broken down into
attainable and measurable objectives?

ol
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3. What is the format of the statement?
Why ?
4, .To whom are these outcomes and ob-
jectives assigned? n what criteria?
With what inform :Hlt:n base?
B. How is il done?
1. Where do these goals (tasks, resource
allocatiens) come from?
2. Who is responsible for developing them?
Who else participates in the formulation?
3. Who and how are priorities assir’rncd?
How are various priority levels handled?
4. How and by whom are the sp ccific out-
comes aagignéd to the administrative
units?
C. How well is it done?
1. Were the outcomes determined and.
assigned on a {imely basis?
2, Were the instructions clear and inter
preted correctly?
3. Have measurement and feedback methods
been developed?
4. How frequently is the feedback required
2. Evaluating: Tasks, outcomes
A, Does management do this?
1. Is there a specific evaluation process
or system?
2. To what extent do the cvaluation systems
relate to the task plan and objectives?
3. Does the evaluation system provide in-
formation that allows for plan revision?
4, What is management involvement in the
evalualion? Why?
B, How is it done?

g the evaluation infoarmation?

ﬂ[l

. Who gath
Who assi g ed this responsibility? On
what basi

By what ﬁ‘lé‘i} ods is the information

N

L
M

gathered?
What sub-system(s) are inv 1

e
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C. How well is it done?

1. How valid is the information gained?
Why? ,

2. Do the costs justify the need?

3. Is the evaluation data provided on
timely basis?

4. What additional information is needed?
What is unnecessary?

3. Replanning: Revision of outcomes, tasks, organi-
zational structure

A. Does management do this?

Is there a revision process? |n writing?
What is the format? Why?

Was it part of the organizational plan-
ning process?

T T8 —

B. How is it done?

1. Who determines that replanning is
necessary?

2. Who determines that revisions are
needed? On what criteria?

3. Who performs the replanning activity?
Who assigned it?7 On what basis?

4. How are the revisions reassigned?

C. How well is it dona?

1. To what extent are the reassignments
attributable to the evaluation process?

2. Was the replanning performed on a
timely basis?

3. Do the revisions meet the broad goals
of the Agency?

The product of this project will be a set of assessment procedures,
with accompanying instruments and instructions, that will make it pos-

sible to judge the quality of management of specified functions of the
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"RECOMMENDED NEXT STEPS IN S.E.A. MANAGEMENT™

PLANNING TEANS:

ARIZONA
COLORADO
IDAHO
MONT ANA
NEVADA

NEW MEXICO
OKLAHOMA
TEXAS

UTAH

WYOMING




ARIZONA

afl members of the Division of Planning and Evaluation will:

1. Encourage management at all levels to review their decision-
process and explore procedures which would increase the
amount and type of invo 1\, ement by Department members,

2. Continue to work with all Divisions within the Department
until they have devecloped specific objectives.

3.  Assist cach Division within the Department in the development
of a conlinuous review system whereby new objectives can be
introduced and old ones discarded.

+. Assist cach Division within the Department in the development
of procedures whereby ch objective is effectively monitored
and evaluated.

5. Assist cach l"«ivicimi Dircctor in i‘tm idemifiz tion of "institu-

1 ach objective,

a. Continue to assess “indivicdual account-

ability'' as it relates to personal objectives (individue alized
for each Department member) and merit pay increases,

COLORADO

Recommend that the Administrati ve Council pass a resolution that
1

80
es of MBO.

they support the continued investigation of the princiy

Recommend that the Administrative Council appoint a committee to

Era

identify the status of the Colorado Department of Education in

\)m\
i

faken in order to fur-

v"}‘

relation to MBO and what actions need to be

y

thur implement MBO.

O
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IDAHO

The Idaho delegation questioned the appropriateness of this assignment.
The objections to it are the same as those made at the Reno meeting

to a similar a:c:ttivityi That is, the group in attendance was assigned

a responsibility without having the authority necessary to bring about
results, In addition, the recommendations made are to be considered
by the IPPPC project as a formal commitment to a specific direction
and evaluated or monitored at some later date.

The group did agree to attempt to advance systematic management in
Idaho from what currently exists. For example:

1. A SDE philosophy and goals have been adopted,

2. Through activity budgeting a rough cut of process
objectives is available.

The decision-making responsibilities of the SDE are
currently being redefined in light of a new functional

Tt
"

organizational pattern.

o

A variety of training activities designed to build
planning skills in the SDE,

In light of these facts the group felt the first step necessary was to
get a commitment by top level decision-makers to begin developing
a system for filling the gaps that now exist in our management
system.

MONTANA

1. Development of a mission statement by the Chief State School
Officer.

2. Initiate program objectives on an office~wide basis. Development
of objectives will be governed by available resources and by the
current educational situation as determined by ascertained needs
and legislative mandates.




3. Upon possible impiementation of MBO on an office-wide basis,
concurrent evaluation of the MBO operation shall be maintained
for the purpose of determining the usefulness of the operation
and for the purpose of MBO improvement. The procedure will be
done on a program by program basis.

NEVADA

1. Compiete design of Process Objectives Monitoring and Reporting
System.

2. Implement Monitoring and Reporting System.

Problem: System must serve all decision levels in the Department
by providing accurate, timely information needed to
insure efficient and effective operation.

NEW MEXICO

The most important prerequisite to the successful implementation of
an objective management style in the New Mexico State Department.

of Education is the participation and internalized commitment by the
State Superintendent of Public Instruction. :

Mission sketch -- all managers in the NMSDE have objectives, strate-
gies, and a monitoring system that relate to approved goals and are

based on documented needs (both institutional and student learning)
and selected priorities as related to available resources.

Tasks Responsibility Date

l. Develop a procedure for a task Planning Office 7-14
force to implement MBO in the
SDEs¥

2. Request the CS5S0 appoint a task - Planning Office 7-14
force to implement MBO in the
SDE--the task force must have
full authority to move the SDE

*Procedure to delineate the parameters within which this task is to
operate. . .and responsibility and authority.

C&



Responsibility Date

3. Superintendent to express com- €550 7-16
mitment to the staff.

L, All program managers will parti- Planning Office 7-19
cipate in a three day retreat '
to (1) achieve an awareness of
MBO as a management system and
(2) to begin refining existing
goals, objectives and perform-
ance indicators,

5. Task force to delineate further Task Force 7-26
strategies for MBO implementation.

6. Refine present operational goals Planning Office August
and objectives.

Associate Problem: To be able to create Changing management behavior
an awareness in the minds of the SEA at the LEA level is the
staff of how objective type manage- critical issue,.

ment can significantly improve

learning opportunities for students.

OKLAHOMA

1. Recommended the U.5.0.E. require all new proposals and
continuation proposals submitted by SEA's be deveioped in a
management=-by-objective format.

2. The Department of Education require LEA's submit proposals
for Title 111, ESEA, and Title |, ESEA funds on a management-
by-objective format.

3. The planning administrator should continue to provide the
State Superintendent of Instruction information on the advantages
of a management-by-objective svystem.

L. The planning administrator should continue to encourage
individual division directors to utilize the management=by
objective technique.
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TREXAS

Further advance and specify expected learning outcomes
and objectives for pupils in 4 or 5 priority areas of pupil
development, behavior and performance,

Based upon those learner outcomes, develop more orderly
staterments of what the SEA and other organizations and
publics (i.e., courts, legislature, teacher training insti-
tutions, Regional Education Service Centers, and public
opinion) which influence and have impact on local systems,
expect to bring about within the statewide system of public

elementary and secondary schools which will advance

these pupil learning outcomes,

UTAH

ent or Activity Responsibility Initiated

1.

4?

5!'

Estimated
Completion

(what) : {(who) (when)

Select a planning team State Superin- 1970
' tendent

Adoption by the State State Superin- --
Board of Education of the tendent

role, mission, and func-

tions of the 5, E. A, docu-

ment. '

An MBO plan is placed Don K. Richards 7/71
on the agenda of the
Planning Council.

Planning Council Recom- Jay J. Campbell . 10/71
mendations relative to

MBO is taken to the

Executive Committee,

Apprise State Supt. of Don K. Richards 7/71
results of Helena Workshop.

jal
I

8/71



Estimated
Event or Activity _ Responsibility Initiated Completion

(what) (who) (when)

6. LExecutive Committee acts State Superin- - 9/71
on Planning Council Rec- tendent
commendations relative to
MBO. |

"~ 7. Introduce revised DEF Morris Rowley 8/71 10/71
Bbje::t_iveg to Planning
Council

8. Executive Committee State Superin- - 10/71
approves revised DEF tendent
objectives. '

9. State course of study L. Winget -- 11/71
- committee adopts revised
DEF objectives,

10. Report of decisions com- - 10/ 71
mittee considered by planning
council,

11, Executive Committee adopts State Superin- == 10/ 71
Decision Committee Report. tendent '

12. Relate role, mission, func- -- == - u/n
tions of SEA, Revised
objectives and Decisions
Committee Report.

13, Decide Go / No Go on further - -- 12/71
implementation of MBO,

WYOMING

l, Prior to Sept, 1, 1971, the Assistant Superintendent for Planning
and Development will secure official endorsement for and
- commitment to the impleméntation of MBO in the department
of education, '




Hp
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6.

10,

11.

Prior to September 1, 1271, inh descriptions will be developed
based on a new @fgaﬁi;ﬁatianal cucture which is being or-
ganized on the basis of function,

Prior to November 1, 1971, existing goals for the departnlaﬂt
will be revised on the basis of the new organizational structure,

Steps 2 & 3 should serve to delineate the "in-house" decision-

making process.

Functions will be validated against identified purposes and/or

missions.

Secqre 1nput frcjrn publl 5 as to appropriateness of goals and

evalidate goals and functions or basis of input received in

Begin development of process and product objectives to achieve
the established goals.
Develop rnt:nutf:rlnﬁ and evaluati ion systems,

Develop process {or systematic revision (updating) of objectives,

Analyze goals for congruency with goals identified as a result of
two years need assessment (currently in first phase).

Modify ¢ cjals if necessary, alter completing Step #10,
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Summary of the Worksnop Evaluation

were mired. Although individual state presentations were quite well
regarded, sessions dealing primarily with abstract management con-
cepts were not. The n;lajarity of the participants had, over the last
several years, been exposed to a number of presentations dealing
with general rnanagement, and the additional '""rehash" appeareﬂ to
be of marginal value.
Readers interested in a much more detailed analysis of the

Workshop should write to:

Research, Flanning, Development

and Evaluation Component
Cffice of the Superintendent of

Public Instruction
Helena, Montana 59601

61



ROSTER

ARIZONA IDAHO

William Raymond Reid Bishop
Director Planning & Evaluation Deputy State Superintendent
State Department of Education State Office Building
Phoenix, Arizona Boise, Idaho 83707

* (208) 384 - 2111
Carolyn Wilkerson :
Psychologist _ Harold Farley
Tempe Elementary School : ’DeputySState Superintendent
Tempe, Arizona 85282 . Statehouse
967-1451 Ext, 237 Boise, Idaho 83707

384 - 3302

COLORADO D. L. Hicks

Program Adm. Compensatory Ed.
John Ahlenius ' 3517 Tulara Drive
Consultant - Boise, Idaho 83704
State Office Building . 384 - 2195
.Denver, Colorado
_ A, Dy Luke = S
Kay Aylor Program Adm, Instruct'l Improvem't
Planning and Information Officer State Office Building
U. 5. Office of Education - Region 8 Boise, Idaho 83707
19th and Stout 384 - 2165
Denver, Colorado 80202 : ' ;
(303)837=- 3544 : Wayne Phillips
Program Adm. Planning, Develop-
James D, Meeks : ment and Information
Assistant Commissioner " Statchouse
Department of Education Boise, Idaho 83707
1362 Lincoln '
Denver, Colorado Mrs. Helen Werner
892 - 2174 ) Program Administrator
State Department of Education
Arthur R. Olson Boise, Idaho 83707
Director, Assessment and Evaluation 384 - 2186
Colfax and Sherman Street
Denver, Colorado 80203

James L. Fike

Director, Personnel Services
State Offite Building

Denver, Colorade 80203

O




425 [2, 9th Street

Reno, Nevada

James Kiley
Herces Memorial Building
Carson City, Nevada 89701
(702) 332 - 7111

Assoc,

Burnell Larson ,
State Supt. of Public Instruction
Carson City, Nevada 89701

Lamar L. Fevre :
~Asst. Supt, South Nevada
P.0O. Box 390

Las Vegas, Nevada 89107
385 -~ 0191

Jack O'Leary
Educational Consultant

Nevada State Department of Education

Heroes Memorial Building

Carson City, Nevada 89701
K. W. Palmer

Director EMIS
Carson City, Nevada 8970l

NEW MEXICO

Director R & D

State Department of Education
Capitol Complex

Santa e, New Mexico

(505) 827 - 2987

D+, H. Barclk

Orlando J. Giron

Director Budgets & Finance
State Capitol

Santa Fe, New Mexico
(505) 827 - 2393

Washee County School Dist, (Admin, )

Supt., Planning & Evaluation

E. A, Vigil

State Director Vocational Ed,
State Capitel Building

Santa Fe, New M xico

(505) 827 - 2297

Gene Whitloclk

Director, Educational Planning
Department of Education

Santa Fe, New Mexico

(505) 817 - 1506

NEW YORK

Guilbert Hentschke
Teachers College
Columbia University

Ray Klawuhn

Planning Director

Box 88 !

Hamilton, New York 13346
(315) 824 - 2000

MONTANA

William Cunncen
Assistant Superintendent
State Capitol

Helena, Montana 59601
(406) 449 ~ 2672

Ed Eschler

Asst. Director Basic Skills
State Capitol

Helena, Montana 59601
(406) 449 - 2639

Wilford R, Glasscock

Reseurch Supervisor,

State Capitol

Helera, Montana 59601
(406) 449 -~ 3693



N

Dr. Robert L. Hammond
Assistant Superintendent
State Capitol

Helena, Montana 59601
(406) 449 - 3693

Cheryl Hutchinsen
Administrative Assistant
State Capitol

Helena, Montana 59601
(406) 449 - 3139

John Kimble

Systems Analyst

State Capitol

Helena, Montana 59601
(406) 449 - 3693

Dr, Robert Lehman
Evaluation Coorvdinator
State Capitol

Helena, Montana 59601
(£06) 449 - 3693

Dr, Ronald Piters

EPDA Part F Program Consultant
State Capitol

Helena, Montana 59601

(406) 449 = 3693

Harold Rehmer

ESEA Title III Supervisor
State Capitol

Helena, Montana 59601
(406) 449 - 2059

Dr, L,
Assistant Superintendent
State Capitol

Helena, Montana 5960]
(406) 449 - 2421

L. Scaryry

Phillip Ward, Jr.

Director, Research, Planning,
Development and Evaluation

State Capitol

Helena, Montana 59601

(406) 449 - 3693

OKLAHOMA

J. D. Giddens
Direcctor, Instruction
Oklahoma -

Amos Kimberling
Director of Data Center
1220 Huntington ’
Norman, Oklahoma

John Mosely

Dircctor oif Secondary Education
Oklahama -
Charles W, Sandmann
Administirator - Planning Seclion
310 Will Rogers Building
Oklahoma City, Oklahoma

JA 1 - 3311

TEXAS

Dr. Myron W, DBlankfield
Consultant )

- Texas FEducation Agency

Austin, Texas 78701
(512) 475 = 2066

Charles W, Nix

Associate Commissioner for Planning

Texas [Education Agency
201 Fast 11th Street
Austin, Texas 78701
(512) 475 - 2066

O



Richard L, Burbidge
Planning Specialist

136 East South Temple
Salt Lake City, Utah 84111
(801) 328 -~ 5888

Jay J, Campbell

Deputy Superintendent

136 East South Temple
Salt Lake City, Utah 84111
(801) 328 - 5431

Sherman G, Eyre

Administrator, Auxiliary Services

136 East South Temple
Salt Lake City, Utah 84111
(801) 328 - 5866

Don K. Richards

Administrative Assistant
and Planning

136 East South Temple

Salt Lake City, Utah 841il

(801) 328 - 5888

Morris Rowley

Acting Administrator,

General Education

136 East South Temple

Salt Lake City, Utah 84111

(801) 328 - 5061

Walter C. Talbot

State Superintendent of
Public Instruction

136 East South Temple
Salt Lake City, Utah 84111

Kent Worthington

Director, Interstate Center

710 East Second South
Salt Lake City, Utah 84111

WASHINGTON, D.C.

Marcel DuVall

Education Program Specialist

U. S, Office of Education

400 Maryland Avenue South West
Washington, D.C. 20202

Walton E. Webb

Management Analyst

360 Maryland Avenue South West
Washington, D, C,.

(202) 963=- 7951

WYOMING
Mary Bourgeois

Wyoming State Department of Ed.
Capitol Building

Cheyenne, Wyoming 82001

(307) 777 - 7263

Mel Gillespie

Director, Federal Programs
State Capitol Building
Cheyenne, Wyoming §2001
(307) 777 - 7243

Sidney Werner

Assistant Supt, Business & Finance
Capitol Building

Cheyenne, Wyoming 82001

(307) 777 - 7421

Paul D, Sandifer
Asst, Supt. Planning & Development
Capitol Building '

Cheyenne, Wyoming 82001
(307) 777 - 7652

Alan G, V. heeler
Social Studies Consultant

1008 Monroe

Cheyenne, Wyoming 82001
(307) 777 - 7651



